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by Bernard FONLON 

Audendo atque agendo 
res Romana crevit, 
non his segnibus conciliis 
quac timidi cauta vocant 

(Arm) 

It was by daring and by doing 
that the Roman state grew, 
and not by the timid policies 
that cowards call caution. 

In a treatise of this nature one forestalls confusion and misunderstand-
ing and irrelevant wrangling by defining one's terms. Therefore, 
concerning Cultural Integration in Cameroon, it will serve a useful 
purpose, if I say precisely what I mean by culture, what I mean by 
integration, what I mean by Cameroon. 

The present essay will deal entirely with the first of these terms. 
In the Latin of Vergil, Horace and Livy there was a verb colo, 

colere, colui, cultum, to till. Its corresponding noun was cultura, tilling, 
tillage. 

By the Midlle Ages, the classical colo had been corrupted into 
cultivo, cultivare, cultivatum, with cultivatio for its noun. Thus culture 
and cultivation are very close synonyms. 

According to its root, therefore, the word culture belongs to the farm. 
For vegetal growth to be possible, as we are told in elementary 

nature study, there must be, on the one hand, the seed with the tree and 
the harvest sleeping within it; there must be, on the other, the elements: 
soil, water, air, heat and light. When seeds fall at random in the jungle 
where the elements are gracious, there will be growth. But this growth 
will be haphazard, unaided, impeded. As a result, the issuing plants 
will be wild in their state, disorderly in their disposition, stunted or 
diminutive in size and poor in their quality and yield. 
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Furthermore, husbandry, as we know, includes the rearing not only 
of plants but also of animals. And where the skill of the husbandman 
has not been brought to bear, wildness in the beast can mean not only 
disorder but also violence and danger. 

Tillage means the intervention of man, the intervention of intelligence, 
in the growth of plants. 

Thanks to his reason, man brings far reaching influences to bear in 
the growth of vegetation. These are purpose, knowledge, energy and 
skill. 

Driven by a need, the need to satisfy his hunger, man realises that 
this hunger will best be allayed if the food-producing plant is enabled 
to attain the fullness of its being and yield its richest. His purpose 
therefore is two-fold—a proximate and an ultimate: proximately he 
intends to produce the most perfect plant of the kind, and ultimately to 
allay his hunger with the fruits thereof, and thus enjoy a measure of 
satisfaction or happiness. 

Through previous observation and reflection, man, in embarking on 
tillage, is equipped with knowledge: knowledge of the nature and of the 
needs of plants, knowledge of the nature of the elements and of the 
conditidns and the operations necessary for earth and water and air and 
sun to further luxuriant growth. 

Furthermore, the surface of the soil is encumbered by masses of un-
wanted vegetation that must be forced to give way, and sometimes even 
by stumps and rocks and stones that must be dug up and removed; plant 
food is buried deep and must be put within easy reach of roots. All this 
clearing and delving entails arduous labour. 

But labour alone however strenuous will not do; it must be labour 
guided by knowledge; it must be the faithful translation into practice, 
by the hand, of the theories thought out, by the head, on how to foster 
the growth of plants. It must be labour plus skill. 

Thanks to tillage, therefore, thanks to the purpose, the knowledge, 
the labour and the skill of man, that which would have been wild becomes 
tame, that which would have been scattered at haphazard is set in order, 
that which would have been stunted attains its plenitude and a yield that 
would have been lean becomes rich boih in quality and in quantity. 

But the question still remains: what is tillage in itself, what is its 
nature? 

In the first place, tillage begins as action, namely, the operation of 
cultivating land to fit it for crops; the tending of the crops planted on 
land thus prepared. And, considered as action, tillage points to a tiller. 
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Secondly, this action produces a state in that which is tilled: the 
soil is rid of the rough and harmful and rendered more fertile, the crops 
are arranged in orderly fashion; the state where that which should not 
be is removed, where that which should be is set in order, rendered better: 
the state of being tame—cultivated. 

Thirdly, the word culture is applied to the final product that results 
from the operation and the state of cultivation, namely the crops growing 
on tilled land, the harvest therefrom. 

Action, state, and result are intrinsically linked together, are but 
stages in one and the same process. 

Let it be noted however that the action and the state are transient 
whereas the result is permanent; the action and the state are means 
whereas the produce is the end. More, not only is the harvest the more 
permanent stage, the end and purpose of the whole operation, it is 
also the guarantee for continuity since the harvest is not only food but 
also seed. 

To sum up: four forces or causes concur in tillage. First, the tiller, 
equipped within and without—without with tools, within with skill and 
knowledge: he is the efficient cause of tillage. Next comes the purpose 
that spurs the delver on, namely, the absolute need to satisfy his hunger 
and attain thereby a certain measure of happiness: this is the ultimate 
end or the final cause of his endeavours. Third, there is the concrete 
thing that the tiller strives to bring into being by all his labours: natu-
rally, every tiller toils and moils to produce the most perfect plant of the 
kind, the most verdant and exuberant field, the richest harvest possible: 
this is the formal cause of tillage. Finally, there are the various elements 
which combine to make up the physical substance itself of the perfect 
plant, namely the seed, on the one hand, and soil, water, air, heat and 
light, on the other: these constitute the material cause of tillage. 

These forces, therefore, exerting themselves in concert, set the process 
of tillage in motion; and, in this progress, as we have seen, there are 
four stages: the action of the tiller, the state that this action produces in 
land and crops, the more luxuriant growth that this action and state 
stimulate in plants and the richer harvest that these yield, thanks to action, 
state and growth. These stages are so necessarily linked together that 
when we talk of tillage, in the fullest sense of the term, we include all 
of them at least implicitly; in other words, although this process 
proceeds by stages clear and distinct, it is one rid indivisible, it is held 
together by ties of intrinsic necessity. 

From all that has gone before, tillage can therefore be defined as 
bringing the growth of plants under the control of right reason, guiding 

ti ii

11 

7 



ABB IA 

the growth of plants according to sound knowledge and skill in order to 
enable them to attain the fullness of their being and yield their richest 
and best. 

I said at the start that, according to its etymology, the word culture 
belongs to the farm and means the tilling or the cultivation of land. In 
this particular sense, however, it has been made more specific by the 
prefix agri- (from the Latin agrum, agri, a field): agriculture. 

The root word culture, thanks to analogy, is now reserved for a 
higher kind of tillage: today, when we use the word culture we mean 
almost exclusively the cultivation of man. 

Yet, culture thus understood, remains real tillage, notwithstthiding. 
For there, the four causes operative in tillage are all present: there are 
soil and seed, there is a tiller, there is a purpose and there is perfection 
of being to be achieved. Present too are the four stages of the tillage 
process: there is action, there is a state induced, there is growth and 
there is a harvest. 

Man as an individual and as society, man with his physical and 
spiritual faculties—his senses, his mind, his feelings and his will—is the 
soil; knowledge and skill and virtue are the seed. 

Man is the tiller. And here is a thing worthy of note, that, in this 
higher tillage, man is tiller and tilled both in one. He is both, first in 
the strict sense that each human being cultivates himself, cultivates his 
faculties, takes an active and essential part in his own education; man 
is tiller and tilled in the wider social sense that some human beings 
cultivate others, the generation that goes before educates that which 
follows after. 

There is an ultimate purpose for the tillage of man: just as the 
final end of ordinary agriculture is to obtain for man a degree of happiness 
by satisfying his physical hunger, just so the ultimate intention of culture 
is to procure for him happiness of a higher nature, first by a thorough, 
deep and balanced development of his faculties, that is, his senses, his 
feeling, his mind and his will, and next by supplying each faculty with 
the nourishment for which it hungers: truth for the mind, goodness for 
the will and beauty for sense and feeling. 

Finally, just as tillers of the soil aim at producing the perfect plant, 
in like manner tillers of men aim at, rearing the perfect human being. 
Thus every society, every system of philosophy that has ever preoccupied 
itself with the rearing of children has always defined, explicitly or impli-
citly, its idea of the perfect man, its ideal man. 

Furthermore, as we have seen, in the cultural process, the four stages 
that we saw in tillage are clearly evident: action, state, growth and 
fruit. 
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Action in the tilling of men deserves special note because, unlike 
its counterpart in the tilling of land where it is exerted almost exclusi-
vely by the tiller alone, active effort here is demanded from both the 
tiller and the tilled; for in fact, as education progresses, an increasing-
ly greater exertion is required from the learner than from the teacher: 
far from being passive, learning is essentially dn active process. More-
over, when you consider the fact that human nature is corrupt and more 
powerfully inclined to evil than to. good, to ease than to toil; when 
you consider how much repetition, how many years of ceaseless dru-
dgery are required before sense and mind and will and feeling are 
trained to an appreciable degree, before any standard of education 
worthwhile is reached, you see clearly that the cultivation of man is, 
in its very nature, an extremely difficult operation. 

The labours of teacher and learner sharpen the senses, rid the mind 
of error and sow knowledge, bend the will to seek good and shun evil, 
to love the right and hate the wrong, and train the feelings to find their 
joy in that which is truly beautiful. In this fashion, these labours eli-
minate what should not be, foster what should, and produce order and 
harmony and balance in man, and thus, induce the state of cultivation, 
of refinement. 

Evidently, cultural action promotes growth, the child's senses become 
keener, his mind develops, his skill becomes more perfect, his know-
ledge increases, his will grows firmer in the right. 

There is growth also for society; for, each generation, using the 
cultural legacy that it has inherited from the past, enriches this legacy 
further with new discoveries of its own in science and philosophy, new 
creations in art; and, thus, the sum of human culture grows from 
more to more, grows better and better, as ages course along. 

Just as in tillage, culture as action and state is transient: the 
tiller rests, his toiling over; the field lapses into fallow; geinerations 
pass; but the harvest of culture remains and guarantees continuity. 
That is why, when we talk of culture, we are naturally inclined to think 
less of the process of education and human refinement, but more of 
the rich and varied content of civilization—of the arts and the sciences, 
of ethics and mores, of social institutions, of systems of abstract thought. 

Just like unaided seed, children on whom no care is lavished, can 
grow somehow or other. Imaginative writers tell us of cases where 
children have survived in the most unbelievable conditions; Tennyson 
in one of his poems mentions the case of the Britain of long ago and its 

... great tracts of wilderness 
Wherein the beast was ever more and more 
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But man was less and less, till Arthur came... 
And ever and anon the wolf..., 
Her own brood lost or dead, lent her fierce teat 
to human sucklings; and the children, housed 
In her foul den, there at their meal would growl, 
And mock their foster mother on four feet, 
Till straightened, they grew up into wolf-like men, 
Worse than the wolves'. 

Whether what the poet recounts be true or merely a fiction of a fertile 
imagination, this much, at least, is beyond dispute: human nature 
left alone is more inclined to waywardness and indocility than to virtue 
and knowledge and, therefore, if children are left without proper 
and adequate tending, they will grow up nearer to the wolf than to 
man, lawless, wild, dark in mind; and, their moral and mental develop-
ment thus arrested for ever, they will be rendered, in life, completely 
incapable of any achievement worthy of man. 

Culture can, therefore, be succintly defined as bringing the growth 
of man under the control of right reason, guiding the growth of man 
according to sound knowledge, in order to enable him to attain perfect 
being, perfect manhood, so that his genius may flower and yield 
undying fruit in the shape of profound and deathless doctrine, heroic 
moral example, scientific discoveries, artistic master-pieces. 

The Genesis of Culture 
Culture has a two-fold origin, a psychological and a historical, that is, 

culture takes birth in man, and at a point of time, in the story of the 
world. I do not intend here to go into the origin and the evolution of 
culture through the ages. My intention is to find out how culture is 
born in man so that, from his investigation, I may aquire a clearer 
and deeper understanding of its nature. 

'Culture takes rise from this that man is born into the world incomp-
lete. Not that at birth he lacks any part necessary to make him a full 
human being, but that, althougth complete with regard to his composition, 
he is still incomplete with regard to his physical extension; incomplete 
in this that his spiritual faculties, though really present, are still lying 
dormant awaiting time and exercise and growth to attain maturity. 

Furthermore, to make life easier for animals, nature not only supplies 
them with some of their needs directly (coats of hair for animals, and 

1. Alfred Lord Tennyson: The Idylls of the Kind: The coming of King Arthur. 
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feathers for birds) but endows others with complete skills which they 
ply without any previous apprenticeship whatsoever—witness the bee, 
witness the ant, witness the nest-building birds. 

On the contrary, man is not born innately supplied with knowledge 
and skill. He is equipped with reason and left to fend for himself, to 
use his mind to solve for himself the problems of his existence. 

Briefly, therefore, man is not born in the fullness of his being; and 
thus in order to survive, to live and develop in himself, he has need of 
many things external to himself. Furthermore, even when he has 
attained the flower of his manhood, other needs still remain; for, from 
the cradle to the grave, man is racked by a hundred undying thirsts; he 
is like a void that never fills. In other words, man has various needs 
of a permanent nature. 

Since these needs are ever-present, ever-gnawing, it is necessary for 
man to forge permanent ways of satisfying them. It is in the search for 
ways and means to supply his wants that man creates culture. 

The psychological origin of any given cultural element, therefore, 
is a specific human need. 

Each human need poses a problem. To solve this problem man has 
to think. He has to think because he is surrounded by a hundred things 
and he has to know both the nature of his need and the nature of things 
to determine which of them can satisfy that need. Furthermore, there 
are few cases, like that of water and thirst, for example, where the thing 
as it is can directly supply the need. 

But more often than not, the thing has to be transformed in order 
to suit his need: food must be cultivated and prepared, shelter and 
clothing must be fashioned from suitable material. Through observation 
thought and experiment, man finally discovers or elaborates a method of 
carrying out such a transformation, and through more observation, more 
thought and more experiment improves upon this method. 

As we all know, man can satisfy his needs only by using the things 
that surround him in the external world, and to fit thing to need he must 
think. But he cannot think about the world outside his mind unless that 
outside world is somehow or other represented in his mind. Happily, 
thanks to his senses and to abstraction, man is able to create in his mind 
ideas on concepts of the things about him. Therefore, for every object 
that exists, there is a corresponding concept. And it is by comparing 
concepts to see the relations they bear one to the other that man 
thinks. 

But in order to render these concepts more precise, in order to be 
able to state more clearly, even to himself, the problems he encounters 
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and the solutions he forges for them, in order to communicate these 
answers to others, in order to preserve them for posterity, man needs 
something in addition to concepts, namely, a means of expressing these 
concepts verbally, externally. He needs to give names to things and 
to the relations that exist between them; in short, he needs language. 

There are three things, therefore, in this process: the world of 
things gives rise to the world of thought and the world of thought engen-
ders the world of verbal expression. 

Next to thought, language is the first cultural necessity, the first 
cultural invention of man. There can be no culture without language, 
no language without culture. Culture and language, or expression, are 
one. 

If a given substance is to be transformed into a definite state each 
time the process is performed, that process of transformation must be 
consistent and constant. In other words, there is no method where 
things are done at haphazard; for method, there must be logical thought, 
there must be a system. 

Each cultural element, each thought-out method of supplying a 
human need is such a system. 

A system exists where there are parts which not only hold together 
to form one whole, but operate together, one depending on the other 
and on the whole. Thanks to thought, each such system possesses a 
rigorous logical order within itself, the logical order that exists between 
cause and effect. 

In other words, any given cultural element is something organised, 
that is, something composed of well-related organs. 

The word organism, from which organ comes, originally meant an 
instrument, or more precisely, a musical instrument; and we know that 
harmony is produced when many musical instruments so blend with 
each other as to produce one symphony. We also know that the skill 
of the virtuoso awakens the instrument out of silence and gives it piercing 
expression, makes it alive, as it were. Today, moreover, when we hear 
the word organ, we are immediately reminded of a living body; for an 
organ thus understood is a part or a member of an animal or plant body 
adapted by its structure to a particular vital function—the eye for seeing, 
for instance. And thus an organic. structure or an organism is a body 
composed of organs, endowed with life. 

In like manner culture is organised, organic, also in the sense that 
it is something living—the permanent stimulus and guide in human 
action. 

Thus, any given cultural element is something organised not merely in 
the sense that it is a system endowed with internal logic or order but 
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also because it is an organ in the life of man. For there are two things 
in human life, first his being or his esse and then his activity or his 
agere. If the esse is living, the agere also must be living. 

And culture is the driving force in man's rational activity; for if 
activity is to be rational it must be governed by principle, and we get our 
principles of life from our culture. 

Therefore and above all, culture is something living because it is 
essentially thought and thought is the principal act of conscious being. 
Culture is essentially thought because however concrete, however com-
plicated a thing created may be, man, before realising that creation, 
must think it out thoroughly and completely; and the act of realising 
it in the concrete must be guided, all along, by the mental expression 
that man first formulates of that creation in the mind. 

All culture therefore is, first and essentially, thought or organic 
expression. 

We can sum up then by saying that, at the bottom of any given cul-
tural element, there is a burning human need. Driven by this need, 
and helped by observation and experiment, the human mind—the 
supreme architect of culture—elaborates a system of thought laying down 
a method of using the external world to satisfy that need. 

And since human life is one, since the members of the human person 
are interdependent, since the various levels of human life are inextricably 
linked one with the other, human needs are therefore inter-related, and, 
consequently, the various cultural elements forged by man to satisfy his 
needs must be interdependent too. 

Thus the corpus of all the systems elaborated by any particular 
human group to allay its needs constitutes an organic cultural whole. 

There is no people so god-foresaken, so backward, but must have its 
own culture, its own answers to the eternal problems of life. 

And since human nature is one, and since the problems that beset 
man are the same all over, there must be something common to all 
cultures at all places and at all times. Thus no culture is completely 
foreign. It is this communion of nature and of need that makes cultural 
borrowing possible. 

And yet cultures differ considerably one from the other. This is so 
because some regions and ages have stimulated human endeavour more 
than others. Some peoples, now and again, have been favoured more 
than others with minds fertile and effective above the ordinary. 

For, in cultural progress, it is astounding to see how much the 
world owes to the isolated genius of individuals, men who saw far ahead 
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of their times, men with revolutionary ideas. Think of Aristotle, think 
of Christ, think of the modern conquerors of space. 

In the cultural field, indeed, the saying that one man can change the 
world is literally true. 

But where nature has been gracious, where the sting of want has 
been less piercing, where people have sunk back into complacent certi-
tude, untroubled by doubt and numb to the spirit that urges inquiry, 
minds have remained beclouded, and cultural output unimpressive. 

The Purpose of Culture 

As we have seen above, culture, considered as action produced by 
a subject on an object, is the cultivation of man. 

The first endowment that a human person gets on coming into the 
universe is to exist, being, that is. But this being, as we all know, is 
incomplete with regard to its physical extension and dormant with regard 
to its spiritual powers. Thus, if this being has to realise its fullest 
self, it must possess an additional power—the power of becoming, in 
other words, the power to develop. From the moment of his conception 
the human being strains towards this fullness of development; and 
there can be no complete well-being until man completely becomes 
what he ought to be. 

To attain this plenitude, as we have seen, man must be forever 
striving to supply many an ever-gnawing need. For this, he must exer-
cise his mind to elaborate permanent solutions to all these problems of 
sense, feeling, mind and will. This very exercise is an indispensable 
factor in the furthering of mental growth; for, as any other faculty, the 
mind develops by exerting itself. 

The solution of the problems posed by needs involves two things: the 
clearing away of obstacles and injurious things, on the one hand, the 
attainment and enjoyment of that which is craved for, on the other; 
aliis verbis, the elimination of evil and the joyful possession of good. 
When all evil is removed and all the good necessary is put there to be 
enjoyed, there is satisfaction, in other words, there is happiness. 

And happiness is the highest good of man, the final purpose of all 
human striving. 

Cicero defines it as: 
Secretis malis omnibus cumulata bonorum omnium complexio: 
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The sum total of all that is good when all that is evil has been 
removed'. 
Another ancient writer, Boethius, says that it is: 
Status omnium bonorum congregatione perfectus: 
The perfect state attained by the accumulation of all good3. 
St. Thomas Aquinas calls it: 
Bonum perfectum intellectualis naturae: 
The perfect good of a nature with a mind4. 

And the Roman satirist, Juvenal, after demonstrating the vanity of 
human wishes asserts that the highest object of human prayer should be: 

Ut sit mens sana in corpore sano: 
For a sound mind in a sound body5. 

It is, therefore, in the satisfaction of his needs, in the full and har-
monious development of body, sense, feeling, mind and will, in the 
acquisition of physical vigour, knowledge, virtue, creative imagination, 
artistic skill, it is in the attainment of perfection, that man can find 
genuine happiness. And all this cannot be achieved without cultiva-
tion, without culture. 

We can therefore say that the purpose of culture is to help man to 
achieve the fullness of his being and thereby to attain real happiness. 

The African Ideal 

As I have said before, culture, considered as the cultivation of man, 
is synonymous with education. Wherever there are human beings in 
need of growth, wherever there are children to be brought up, there 
must be some system of education. 

The nature of this system of education will depend, in the main on 
what sort of individual that particular society wants to produce, on 
what is their idea of the perfect man. And their idea of the perfect 
man will depend, to a large extent, on the problems that beset that 
society; for their ideal man will be the man best equipped, best able to 
meet these problems. 

2. Tuscul, V. 10 
3. De Consolatione, III, 2 
4. Ia, Q. 26, al 
5. Satura, X ; 1, 356 
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Was there then a system of education for African children before the 
white man came? 

Unquestionably! 
What then was the African idea of the perfect man? 
There are still among us, today, those who saw the initiation system. 

And from the tests in hardihood that it involved, we can assert with 
certainty that the aim of the African system for the upbringing of chil. 
dren was the production of a man, the individual endowed with manliness, 
with virility. The aim of that education was to harden, to instil disci-
pline, fearlessness, endurance. The African system of education was 
steeped in the ancient conviction that fighting is the only noble thing. 

The principle it strove to instil was that a man should rather die 
than surrender his manhood. 

In the history of early European education, a distinction was made 
between the education of the scribe and the education of the warrior, of the 
hero. In pre-colonial days the scribe had not yet made his appearance on 
the African scene and so our ancestors gave all their attention to rearing 
of the warrior. 

The word education is derived from the Latin verb educo, educare, 
educatum, to rear, to bring up, that is, a child. 

Education has been aptly and comprehensively defined as the phy-
sical, the aesthetic, the intellectual and the moral up-bringing of man. 

This definition is based on, and is justified by, the fact that man 
has a body, senses internal and external, a mind and a will to drill and 
to train up from an infant stage to maturity. And since a full human 
life is impossible, if any of these is missing, an ideal education, there-
fore, consists in the complete and balanced development of all of them 
together. 

Each of these faculties is trained by two essential exercises: first 
by furnishing it with the object for which it was made, the object for 
which it yearns like we do for food and drink; secondly, by making 
it use the energy obtained from this nourishment to acquire more of 
what it needs, by making it use this energy also (especially when it takes 
the form of intellectual attainment) to solve the problems of human life 
and win, thereby, more happiness for the individual and for the com-
munity. 

Thus, for example, by wholesome food and arduous outdoor exer-
cise, a person develops a sturdy muscular frame, becomes steeled in 
manly hardihood, stores up funds of physical energy and becomes, there-
by, capable of increased bodily exertion, of more needful toil. This is 
the physical side of education—an essential one. 
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In like manner, the senses, through contact with the external world, 
can be drilled to dwell upon and appreciate the multiform beauty that 
exists in colour, shape, sound and action, so that man, by means of 
fertile imagination and penetrating intelligence, can use the images, 
memories and reflections garnered from this contemplation and medita-
tion to create master-pieces in painting, sculpture, architecture, music 
and literature. This is the aesthetic side of education—a highly useful 
one. 

In the same way, the mind, through observation, learning and study 
is fed with knowledge and is charged with vigorous health especially 
where this mental nourishment, this knowledge, is not only wholesome 
and abundant but also organised. For a head with order inside it is 
far better than one that is full but confused. By enquiry, experiment 
and reflection, knowledge grows deeper, wider, richer; the mind's scope 
tor more becomes larger, its power for long retention grows stonger, 
and its skill for getting at the truth is rendered surer. This is the intellec-
tual side of education—a clearly obvious one, in fact so obvious that 
men have almost come to regard it as the only one. The supreme 
importance of this aspect of education, therefore, cannot become the 
subject of debate; for it is intellectual training that enables man to 
use, not only knowledge but also physical endowment and attainment, 
artistic skill and moral principle to solve the problems of life or to 
win more happiness for the individual and the community, or, indeed, 
for the human race as a whole. 

Furthermore, human passions are so restive, so difficult to curb, so 
prone to carry us astray that the effort to live aright becomes a relentless, 
life-long warfare. Yet, by constancy and firmness in choosing good and 
rejecting evil, in doing the right and shunning the wrong, man can render 
his will ever stronger and can, thereby, rise, step by step, from the levels 
of ordinary goodness up the heights of heroic virtue. This is the moral 
aspect of education—an absolutely indispensable one. 

As I have said above, the intensive exercise of any of the faculties on 
its formal object keeps the level of its receptive capacity and the degree 
of its active efficiency on the rise; furthermore, if this intensive train-
ing is fostered early and pursued unswervingly for an adequate length 
of time, the powers of the faculty remain active far into declining years. 

Such is education rightly and comprehensively understood. 
The ancients were therefore wrong in dividing men into heroes and 

scribes and prescribing a special and exclusive type of education for 
each group. For, as we have seen, a genuine system of education 
should strive to make man scholar and hero both in one, because, as I 
have shown, the ideal man, the perfect man, is he in whom physical, 
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aesthetic, intellectual and moral faculty and attainment are developed to 
the utmost. 

But, in the raising of their sons, our ancestors, partly because their 
knowledge of the nature of things was rudimentary and stagnant, partly 
because of the bristling foes that harried them without respite on every 
side, concentrated all but the whole of their attention on instilling manly 
courage, on arousing martial daring. 

The African ideal of the perfect man therefore was the virile man. 

But we must make it clear that the African principle that the pur-
pose of education is to teach men to fight did not limit this warfare to 
physical combat only. We are told that in the initiation ceremonies 
young men were specially put to the test to find out, for instance, whe-
ther they could resist sexual lust. For, in the African mind, evil and 
vice are as much an enemy as an armed foe on the field of battle. 

In the African way of thinking, the virile man had also to be a 
virtuous man, a man engaged in war against all that his society believed 
to be wrong. 

Educating to Unman 

When colonialism came, it realised naturally that this warrior spirit 
was its most dangerous enemy. Colonialism cannot thrive where there 
is no submission. And if there is to be submission, the colonised must 
be disarmed in body and soul, their spirit must be broken, the warrior 
must be reduced into a cringing coward. 

And thus wherever you find it, from ancient days to ours, colo-
nialism has always aimed at stripping men of their manhood—at total 
emasculation. 

This it achieves in two ways. The first and obvious one is by 
striking terror into its victims by the use of might. That is why it is 
rare in history to find any colonial subjugation that was not accompanied 
by brute force. 

Of all the literature I have read on colonialism I have nowhere 
found a description that hits that system off so tersely and so tellingly 
as a passage in a speech that Tacitus, the Roman historian, in his life 
of Agricola, his father-in-law and Roman Governor in Britain, reports 
to have been made by a British chief, Calgacus by name, haranguing 
his hordes before joining battle, when the Briton rose, in 83 A.D. to 
strike for the Island's freedom against the might and rule of Rome. 
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Talking about Roman imperialism the Briton said: 
Auferre, trucidare, rapere, 
falsis nominibus imperiu►n 
atque ubi solitudinem faciunt, 
pacem appellant6. 

Robbery, butchery and rapine 
the liars call empire; 
and when they make a desert, 
they call it peace. 

In fact, in all colonial history we read of pacification; and this has 
always meant the same thing: the use of armed might to reduce its 
victims to silence, the silence of the wilderness, the silence of fear. 

The second effective way whereby colonial rulers unman their 
victims is through education. 

Under colonial government the new education is reserved for the 
few; and to these few it is not manly courage and valour that are held 
up as ideals worthy of their pursuit. No, rather it is pleasure; it is 
the hoarding of wealth, of money, as the surest road to pleasure. And 
colonial conquerors have always known that there is hardly a means 
more insidious, more infallible of emptying a people of manliness and 
making them willing slaves than to excite, especiallly in their elite and 
leadership, an insatiable thirst for pleasure. Soon the spirit gets esta-
blished that pleasure is the highest good and a deadly germ of ruin sets 
to work within the very vitals of that society. Hedonism, as this philo-
sophy is called, is, indeed, one of the arch-enemies of human freedom. 
This colonial education policy was no brain wave hit upon in recent times 
by the genius of any empire-building schemer in London or Paris. The 
Romans knew it long ago. 

For, writing about the education policy of the same Roman Gover-
nor, Agricola, for his British subjects, Tacitus has this to report: 

Namque ut homines dispersi ac ruder eoque in bella faciles quieti et 
otio per voluptates adsuescerent, hortari privatim, adiuvare publice, 
ut templa fora domos extruerent, laudando promptos et castigando 
segnes ita honoris aemulatio pro necessitate erat. 
lam vero principum filios liberalibus artibus erudire, et ingenia 
Britannorum Studds Gallorum anteferre, ut qui modo linguam Ro-
manam abnuebant, eloquentiam concupiscerent. Inde etiam habitus 

6. Tacitus—Agricola xxx. 
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nostri honor et frequens toga. Paulatimque discessum ad deleni-
menta vitiorum, porticus et balinea et conviviorum elegantiam. Idque 
apud imperitos humanitas vocabatur, cum pars servitutis esset7. 
In order that a people scattered and uncivilized, and for that reason 
ever ready to fight, should be accustomed through lives of pleasure 
to peace and tranquility, he encouraged them privately and 
assisted them publicly, in erecting temples, market-places, and 
houses, praising the forward and censuring the slothful, so that rivalry 
for honour took the place of compulsion. 
Then he began to give the sons of chiefs a liberal education and was 
wont to express a preference for the natural talents of the Britons 
as against the industry of the Gauls, with the result that a nation 
which had lately rejected the Roman language were now eager to 
learn eloquence. Next even our manner of dress became a distinc-
tion, and the toga was frequently to be seen. Gradually they 
turned aside to the things which make vice seductive, porticoes, 
baths, and luxurious banquets. And this, in their simple-mindedness, 
they called civilization whereas it was only another means of their 
enslavement. 
Clear-sighted fighters for freedom have always been quick to see the 

perniciousness of colonial education; and, more often than not, they 
have singled it out as the object of special wrath. 

Padraic Pearse, the famous Irish revolutionary, spoke with extreme 
violence against the system of education set up by the British in Ireland. 
He called it The Murder Machine: a soulless thing which far from 
teaching destroys; a machine which cannot make men, but can break 
them. 

I have spent (he said) the greater part of my life in immediate 
contemplation of the most grotesque and horrible of the English 
inventions for the debasement of Ireland. I mean their education 
system. The English once proposed in their Dublin Parliament a 
measure for the castration of all Irish priests who refused to quit 
Ireland. The proposal was so filthy that, although it duly passed 
the House and was transmitted to England with the warm recommen-
dation of the Viceroy, it was not eventually adopted. But the Eng-
lish have actually carried otit an even filthier thing. They have 
planned and established an education system which more wickedly 
does violence to the elementary human rights of Irish children than 
would an edict for the general castration of Irish males. The system 

7. Tacitus—Agricola xxi. 
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has aimed at the substitution for men and women of mere Things. 
It has not been an entire success. There are still a great many 
thousand men and women in Ireland. But a great many thousand 
of what, by way of courtesy, we call men and women, are simply 
Things. Men and women, however depraved, have kindly human 
allegiances. But these Things have no allegiance. Like other 
Things, they are for sale. 
The English have established the simulacrum of an education system, 
but its object is the precise contrary of the object of an education 
system. Education should foster; this education is meant to repress. 
Education should inspire; this education is meant to tame. Educa-
tion should harden; this education is meant to enervate. The 
English are too wise a people to attempt to educate the Irish, in any 
worthy sense. As well expect them to arm us... 
I would urge that the Irish school system of the future should give 
freedom—freedom to the individual school, freedom to the indivi-
dual teacher, freedom as far as may be to the individual pupil. With-
out freedom there can be no right growth; and education is pro-
perly the fostering of the right growth of a personality. Our school 
system must bring, too, some gallant inspiration. And with the 
inspiration it must bring a certain hardening. One scarcely knows 
whether modern sentimentalism or modern utilitarianism is the more 
sure sign of modern decadence. I would boldly preach the antique 
faith that fighting is the only noble thing, and that he only is at 
peace with God who is at war with the powers of evil... 
The English education system in Ireland has succeeded in making 
slaves of us. And it has succeeded so well that we no longer realise 
that we are slaves. Some of us even think our chains ornamental, 
and are a little doubtful as to whether we shall be quite as comfor-
table and quite as respectable when they are hacked off... 
A new education system in Ireland has to do more than restore a 
national culture. It has to restore manhood to a race that has been 
deprived of it. Along with its inspiration it must, therefore, bring 
a certain hardening. It must lead Ireland back to her sagas8... 
We meet the same ideas, expressed with the same burning conviction 
though with less violence, in Gandhi: 
I am firmly of the view (he said) that the Government schools have 
unmanned us, rendered us helpless and Godless9. 

8. Padraic Pearse—Political Writings and Speeches, pp 6... 41. 
9. Mahatma Gandhi's Ideas by C. F. Andrews, p. 266. 
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Civilization, in the real sense of the term, consists not in the multi-
plication but in the deliberate and voluntary restriction of wants. 
This alone promotes real happiness and contentment, and increases 
the capacity for service... 
In my opinion,...fearlessness is a sine qua non for the growth of 
other noble qualities. How can one seek Truth or cherish Love, 
without fearlessnesS?.. 
Fear has no place in our hearts when we have shaken off the attach-
ment for wealth, for family and for the body. Enjoy the things 
of the earth by renouncing them is a noble precept10. 

The Witness of the Ancients 
This idea—that pleasure unmans, that manhood is won but by 

mastery over the appetites, by detachment from those things for which the 
body craves, that addiction to pleasure is slavery—is no modern brain-
wave. 

It was the central principle in the philosophy of the Stoics who 
flourished for some centuries before and after Christ and held that 
virtue is the highest good and that wisdom consists in independence 
from the passions. 

Horace in one of his Epistles tells the story of the horse and the 
stag that were feeding in a common field. The horse wishing to have 
the pasture all to himself began a struggle with the stag; but being 
worsted in the fight he sought the help of man and accepted the bridle 
and the saddle. Thanks to this ally he worsted his rival. But return-
ing gleefully from his war, he discovered, to his dismay, that he could 
shake off, alas, neither the bit from his mouth nor the rider from his 
back! 

Sic qui pauperiem veritus potiore metallis 
Libertate caret, dominum vehit improbus atque 
Serviet aeternum, quia parvo nesciet uti. 
Thus, (warns Horace) he who dreads poverty lacks liberty, (a boon 
more precious than mines) becomes a covetous wretch and carries a 
master; and will remain for ever a slave, because he has not learnt 
to be content with little. 
. . .Fuge magna: licet sub paupere tecto. 
Reges et regum vita praecurrere amicos. 11

10. Mahatma Gandhi: Selected Writings: Ronald Dancan—p. 47, 49, 50. 
11. Epistles 1,10 
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Shun grandeur (he exhorts): beneath a humble roof you may out-
strip, in the race of life, kings and friends of kings. 
At the start, I brought culture back to its origin and said that as 

a form of tillage, a higher form at that, the process comprises the action 
of the tiller, a state induced thereby into the tilled, the growth of 
the resultant crops and the yield of fruit by these. 

There is, however, a difference. In the culture if the vegetable, 
energy is expended mostly by the tiller; that which is cultivated assu-
mes its state, grows and bears effortlessly. Not so with man as we 
have seen: the tiller or teacher sweats; the learner as well. There 
can be no growth in learning or in virtue unless the learner is deter-
mined to shun delights and live laborious days. And those who would 
leave, on departing this life, a name for science or heroism must give 
themselves up for years on end to painful and patient drudgery, must 
die to themselves, as the gospel says. 

This proves that the cultural process, by its very nature, calls for 
sustained effort, calls for manly energy. History shows, again and 
again, that, when exertion ceases and luxury takes over, decline com-
mences and the knell of a people's greatness begins to toll. 

Therefore, nowhere at any time, should the ideal of manliness be 
forgotten in the rearing of the young. A people loses sight of this 
truth to its cost. 

If this is so for all nations, how truer still is it for us at this stage 
of our revolution! To build our country we need armies of citizens 
equipped to the utmost with knowledge and skill; and the number of 
such citizens among us is painfully inadequate. 

Therefore each Cameroonian we educate today is, ipso facto, des-
tined to be a more efficient tiller of the nation tomorrow, will share in 
the stupendous task and responsibility of national reconstruction. 

If this future participation is to be effective, we must, during the 
course of his education, give him as motto and din daily into his ears 
the last admonition which King David, dying, gave to his son Solomon: 

— Esto vir! 
— Be a man13! 

Socrates taught the same doctrine centuries before Christ, namely, 
that those destined to share public responsibility must be brought up in 
rigorous discipline: 

13. (Vulgate) III Kings 2,2. 
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Tell me, Aristippus, if it were required of you to take two of your 
youths and educate them, the one in such a manner that he would 
be qualified to govern, and the other in such a manner that he would 
never seek to govern, how would you train them respectively? Will 
you allow us to consider the matter by commencing with their food, 
as with the first principles? Food, indeed, replied Aristippus, appears 
to me one of the first principles; for a person could not even live 
if he were not to take food. 
It will be natural for them both, then, said Socrates, to desire to 
partake of food when a certain hour comes? It will be natural, said 
Aristippus. And which of the two, then said Socrates, should 
we accustom to prefer the discharge of any urgent business to the 
gratification of his appetite? The one undoubtedly, rejoined 
Aristippus, who is trained to rule, that the business of the state may 
not be neglected through his laziness. And on the same person, 
continued Socrates, we must, when they desire to drink, impose the 
duty of being able to endure thirst? Assuredly, replied Aris-
tippus. 
And on which of the two should we lay the necessity of being tem-
perate in sleep, so as to be able to go to rest late, to rise early, or , to 
remain awake if it should be necessary? Upon the same, doub-
tless. 
And on which of the two should we impose the obligation to con-
trol his sensual appetites, that he may not be hindered by their 
influence from discharging whatever duty may be required of him? 
Upon the same. 
And on which of the two should we enjoin the duty of not shrinking 
from labour, but willingly submitting to it? This also is to be 
enjoined on him who is trained to rule. 
And to which of them would it more properly belong to acquire 
whatever knowledge would assist him to secure the mastery over his 
rivals? Far more, doubtless, to him who is trained to govern, for 
without such sort of acquirements there would be no profit in any of 
his other qualifications. 
A man, then, who is thus instructed, would appear to you less 
liable to be surprised by his enemies than other animals, of which 
some, we know, are caught by their greediness; and others, though 
very shy, are yet attracted to the bait by their desire to swallow it, 
and consequently taken; while others also are entrapped by drink. 
Indisputably, replied Aristippus. 
Are not others, too, caught through their lust, as quails and partri-
dges, which, being attracted to the call of the female by desire and 
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hope of enjoyment, and losing all consideration of danger, fall into 
traps? To this Aristippus expressed his assent. 
Does it not then, proceeded Socrates, appear to you shameful for 
a man to yield to the same influence as the most senseless of animals; 
as adulterers, for instance, knowing that the adulterer is in danger of 
suffering what the law threatens, and of being watched, and disgraced 
if caught, yet enter into closets; and, though there are such dangers 
and dishonours hanging over the. intriguer, and so many occupations 
that will safely keep him from the desire of sensual gratification, does 
it not seem to you the part of one tormented with an evil genius, to 
run, nevertheless, into imminent peril? It does seem so to me, 
said Aristippus. 
And since the greater part of the most necessary employments of 
life, such as those of war and agriculture, and not a few others, are 
to be carried on in the open air, does it not appear to you to show 
great negligence that the majority of mankind should be wholly 
unexercised to bear cold and heat? Aristippus replied in the 
affirmative. 
Does it not then appear to you that we ought to train him, who is 
intended to rule, to bear these inconveniences also without diffi-
culty? Doubtless, answered Aristippus. 
If therefore, we class those capable of enduring these things among 
those who are qualified to govern, shall we not class such as are 
incapable of enduring them among those who will not even aspire 
to govern? Aristippus expressed his assent14. 

On another occasion, in a discussion with another young man, 
Socrates dwelt on the same theme: 

If there should be occasion to assist our friends or our country, 
which of the two would have most leisure to attend to such objects, 
he who lives as I live now, or he who lives, as you think, in happiness? 
Which of the two would most readily seek the field of battle, 
he who cannot exist without expensive dishes, or he who is content 
with whatever comes before him? 
Which of the two would sooner be reduced by a siege, he who 
requires what is most difficult to be found, or he who is fully content 
with what is easiest to be met with? 
You, Antipho, resemble one who thinks that happiness consists in 
luxury and extravagance; but I think that to want as little as pos-
sible is to make the nearest approach to the gods; that the Divine 

14. Socratic Discourses: Plato and Xenophon pp. 32, 35-37. 
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nature is perfection, and that to be nearest to the Divine nature is to 
be nearest to perfection. 

Back to the Sterner Spirit 
The Negro peoples have known the ravages of the Slave Trade and of 

colonial exploitation; even today, in independent Africa, much of what 
is rightly ours is still in the hands of the stranger. Indeed the black 
race is the most despoiled of all mankind. Even among the under-
developed peoples we can vie with none; our place is right at the 
bottom. Like the afflicted psalmist, we are struggling to rise de 
profundis—from the depths of the abyss 

Imagine the immensity of the effort that is required of this race to 
overtake the others, to reach the top! 

We rightly assert our equality with other peoples, our equality as 
human beings, our equality in possibilities of limitless development. But, 
in so far as real achievement is concerned, all talk of equality is delusive 
irrelevance, a lullaby for unwary morons. 

Indeed when you ponder on how much the Negro must do to catch 
up with the world, you cannot but be alarmed at the thirst for ease, at 
the craving for luxury so evident today in independent Africa! This 
lust for pleasure is rampant precisely where it ought not to venture; it 
is standing like that abomination of desolation which, as the Prophet 
Daniel lamented, had been set in the holy places. 

For when you consider the bleak misery in which millions of the 
African masses pass their lives, you would logically expect that the Afri-
can elite and leadership, conscious of this state of things, conscious of 
their responsibilities, and conscious of the need to express genuinely their 
solidarity with these masses, should be ruled by a stern spirit of self-
denial or, at least, of moderate restraint in the acquisition and the use 
of worldly wealth, especially where they have the sacred duty to develop 
the common patrimony and use it to alleviate the misery of the people. 

Look around you, wherever you may be in Negro Africa, and see for 
yourself whether this is so. 

More often than not what meets your gaze is the same old sight that 
Tacitus saw among the Romanized Britons—delenimenta vitiorum: por-
ticus, balinea et conviviorum elegantiam—the seductions of vice; only 
among us these assure other shapes: lavish living, luxurious mansions, 
somptuous cars, sensual indulgence. The itch to get rich quick is 
running riot everywhere. No sooner is a bank or exchequer entrusted 
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into African hands than rumours begin to spread of millions spirited 
away to replenish private coffers. 

One can imagine the anguish and bewilderment of many an African 
head of state caught between this state of things and the relentless 
clamours for Africanisation. For, Africanise he must, not because 
Africanisation will usher in efficiency and devoted service, but because 
we have reached the point where you have no choice but to hand over 
the African's affairs to the African even when there is every reason to 
believe that he will make a hash of them. 

It is a spectacle disheartening and disturbing. At this stage, when 
the dawn of African independence is just breaking, evils which would 
normally come with decline and exhaustion have already overtaken us 
and are eating their way deep into the vitals of the body politic—corrup-
tion, embezzlement, nepotism, grasping individualism, cynical indifference 
to the general welfare. 

A halt must be called to this down-hill trend. There must be a 
radical reversal. Nothing short of a complete mental and moral revo-
lution will do. 

Behind the giant effort to establish colleges and universities through-
out the continent there pulses the driving conviction that, to pull Africa 
out of the bottomless pit, we need men of high learning and specialised 
skill. This is obviously so. 

But it would be an omission fraught with disaster if we failed to make 
sure that these saviours of Africa are drilled in self-discipline, are forged 
like steel into men of stoic mind and will. For indeed, seeing the 
extreme misery of the African masses, how can those dedicated to the 
cause of redeeming these masses fulfil this mission duly, if they recoil 
from Calvary, if they shrink back from descending into hell? The 
situation calls for the spirit of self-sacrifice, indeed it calls for austere 
asceticism, in the lives of the African elite and leadership. 

If they are not fortified in this manner with a will of iron, they will 
stand in constant danger of being caught in the toils of the wily imperialist 
who is ever scheming to use his lavish means to enkindle the greed and 
the lusts of the elite in order to make them traitors to the trust of their 
people. 

Without a leadership drilled in self-denial and trained to be generous, 
political systems, however perfect on paper, will do us no good. For, 
where the elite is heartless, grasping and given to self-indulgence, whe-
ther the regime in power is frankly reactionary or whether it wears a 
socialist cloak, the result will be the same—misery for the many, luxury 
for the few; the creation and the entrenchment on this continent of 
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two embittered, mutually-hating Africas, with all the explosive forces 
that this state of things is sure to set smouldering. 

We are striving and straining, as is our duty, to put all the new learn-
ing that the white man has brought at the disposal of our children. We 
rightly regard it as absolutely indispensable for our welfare and progress 
today. 

But that is not enough! 
An education system in which intensive intellectual training is counter-

balanced by a moral training equally intensive is the most effective 
means of producing the type of man needed today in Africa. 

We know the ceaseless drudgery involved in the very nature of the 
work of tilling the faculties of man; we know the staggering efforts 
demanded particularly from the Negro peoples and we know the harm 
that has been wrought in them by colonial emasculation. 

Therefore, if these enormous difficulties shall be overcome; if we 
shall accomplish effectively that phase of the cultural process which 
consists in action, in the tilling of man; if we shall charge our youth 
with really genuine manliness; if we shall forge more efficient tillers 
for the Cameroon of tomorrow; if we shall foster genius among us 
and help it to enrich our cultural heritage with achievements that will 
last;—then our new education system must do more than steep our 
children in the modern arts and in the modern sciences: it must restore 
manhood to a race unmanned; it must entail, therefore, a good deal of 
hardening; it must lead us back to the spirit of the initiation days; 
back to the fundamental principle that one of the principal ends of 
education is to teach man to fight—to fight against external foes; to 
fight for the right against the wrong; and, above all else, to fight 
against himself, against his restive passions, to drill himself in disci-
pline. 

Recently, the renowned Negro poet, Aime Cesaire, came out with a 
very meaningful play: La tragedie du Roi Christophe. As its title 
indicates, it deals with the reign of the Emperor Henry Christopher of 
Haiti who ruled that first of independent Negro states from 1811 to 
1820. Toussaint Louverture, the legendary revolutionary hero, had led 
the slaves against the French from 1796 till he was captured, taken to 
France and cast into the dungeon at Joux where he died in 1802. Jean 
Jacques Dessalines took over and won independence for Haiti in 1804, 
the second independence to be gained in the Western Hemisphere, next 
only to that of the United States. Henry Christopher ruled during a 
period similar to that through which most of Africa is going today—the 
period immediately following independence; the period when so many 
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believe that they should eat, drink and make merry when, indeed, what 
the situation calls for, precisely, is redoubled effort. In fact, behind 
Haiti and the Emperor Christopher, Cesaire is really dealing with the 
problems that beset the African people and their leadership, today, just 
after independence. 

One of he characters accuses Christopher of being too hard on the 
people. And he makes indignant answer: 

That I ask too much of men! '1‘lo, not enough, when you consider 
that it is of blackmen. 
If there is anything which gets as much on my nerves as the language 
of slave masters, it is to hear our philanthropists proclaim loudly, 
and of course with the best of intentions, that all men are men, that 
there is neither white nor black. This is arm-chair theorising, out 
of touch with reality. 
All men have the same rights. I agree. But of the common lot 
some have more duties than others. There you have inequality. 
The inequality of imperatives. 
Whom would you convince that all men, I say all, without privilege, 
without any exception whatsoever, have known deportation, have 
been bought and sold, have been collectively lowered to the level of 
the beast, have known outrage without limit, insult without measure, 
have been spat upon right into their faces with that all-denying 
contempt! We alone... yes... we alone, blackmen. 
Indeed, it is at the bottom of the pit, at the very lowest part of 
it, that we are yearning for air and light and sun. 
And if we would rise, ours must be the foot set with the firmness of 
a butress; ours must be the muscle exerted taut, the teeth clen-
ched tight, ours must be a head large, yes, large and cold. 
There you see why more must be demanded from Negroes than 
from others: more work, more faith, more zest; one step and then 
another; each step a victory won! I speak of an upward strain-
ing such as the world has never seen. And woe to him who winces15! 

(to be continued). 

15. Aime Cesaire : La Tragedie du Roi Christophe, pages 61-62. 
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